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Editorial

PRTI Convention 2006
October 19-20 at
Covenant Christian High School
in Grand Rapids, Michigan By Tom

Bergman

The 52nd convention of the
Protestant Reformed Teachers’
Institute (PRTI) was yet another
good example of why we hold
conventions. Those who are not
teachers may not fully realize the
value of the many different
aspects of a PRTI convention.
The fellowship with fellow
teachers was precious. The psalm
singing was stirring. The good
turnout was encouraging. Rev.
den Hartog’s keynote address on
the theme “Discipleship: Called
to Follow Jesus as Servants of the
Master” was challenging.

As usual, the sectionals were
also valuable. Some were philo-
sophical (“A Reformed
Worldview” by Brian Kuiper;
“Teachers as Servants” by Harry
Langerak; etc.). Others were
more practical (“Math Activities”
by Sharon Keizer; “PowerPoint”
by Chad Uittenbogaard; etc.).
Some were content-specific
(“Pleasures of Poetry” by Mary
Beth Lubbers; “Butterflies and

Life Cycles” by Susan Adams;
etc.). Others were more general
(“Informational Texts in the
Elementary Classroom” by Mary
Brummel and Barb Jansma;
“Celebrating that All God’s
Children Have Learning Differ-
ences” by Eastside teachers; etc.)
Some related directly to school
(“Enhancing Observation Skills
with Science Demonstrations” by
Joel Minderhoud; “Teaching
Vocabulary” by Jim Regnerus;
etc.). Others relate indirectly
(“Helping Children in Times of
Distress” by Professor Decker;
“Teachers, Teenagers, and Tech-
nology” by Rev. Rodney Kleyn;
etc.). Admittedly, such categoriz-
ing is somewhat forced. Any
given sectional is usually a blend
of ideas that is difficult to label
so neatly. Yet, this is a convenient
way of showing the healthy
balance of presentations that are
brought to bear on our work in
covenant education.

We get together to discuss these
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things because we need constant
reminders that education is more
than textbooks and that covenant
education includes more than a
prayer and a Scripture verse now
and then. For example, to teach
an English or foreign language
course from a Reformed perspec-
tive does include vocabulary
words and verb forms, but it goes
well beyond that. We teach these
because the church of Jesus
Christ has a need for many
servants who can read and write
with purpose and discernment.
We teach the whole man in
Christ.

One sectional, “Music Educa-
tion in the PR Schools” by Joshua
Meurer, brought this point out.
The goal is not merely to sing
songs; it’s music education. The
church of Jesus Christ has a need
for many servants who can
interpret the important trends in
music history, servants who can
write music, young servants who
go through training and drills to
learn technique, and even a host
of very young servants who are
musically literate.

The PRTI committee is already
busy working to achieve another
balanced slate of presentations
for next time. Remember, teach-
ers, that every year the committee
searches high and low for teach-
ers to contribute new sectionals.
Please help the cause that the
PRTI represents.

Parents and friends, you ought
to ask your teachers about the
convention. What did they learn?
What did they like? May parents
come, too? The annual conven-
tion is the most significant work
of the PRTI, so talk about it
together. We share the same goal:
distinctively Reformed education
of the children of believers.

PRTI committee for 2006-2007
Doug DeBoer – Heritage
Brian Kuiper – Heritage
Mary Brummel – Hope

Cal Kalsbeek – Covenant
Mike Noorman – Heritage
Katie Baatenburg – Adams
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Professor Decker shares his concerns
during a discussion that he led on how
teachers ought to counsel children
who have to deal with various addic-
tions, sexual abuse, anorexia, bulemia,
alcoholic parents, parents with mari-
tal difficulties, and more.

Sharon Keizer, elementary teacher at
the PR school in Hull, Iowa, presented
activities designed to build math-
ematical skills and conceptual under-
standing.

A group of well over one hundred
gathered together for devotions sev-
eral times over the course of two days.
The lively singing is always a highlight
of PRTI conventions.
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Doug Dykstra, science teacher at
Hope PRC School in Walker, Michigan,
fires a muzzleloader in a nearby field.
Jon Van Overloop, science teacher at
Covenant Christian High School in
Walker, asks Tom DeVries a question
about the muzzle-loading procedure.
DeVries also told some of the relevant
history of these guns.
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Gary Lanning and Cal Kalsbeek, both
teachers at Covenant Christian High
School, pay special attention and
record exactly what they are observ-
ing as a candle flame is snuffed. Joel
Minderhoud, a fellow teacher at Cov-
enant, led the demonstrations.

Rev. Arie den Hartog, the pastor at
Southwest Protestant Reformed
Church, was asked by the PRTI to ad-
dress the teachers on the idea that we
are servants of our master, Jesus
Christ. He used Matthew 8:34, “Who-
soever will come after me, let him take
up his cross, and follow me,” and he
elaborated on many characteristics
and benefits of such a life of
servanthood.
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Clockwise from top left: Joel
Minderhoud, outgoing president of
the PRTI, leads devotions—Skip
Hunter from Northwest Iowa Prot-
estant Reformed School in Doon co-
ordinates the sharing of teaching
practices for geography—David
Harbach leads devotions before the
business meeting. Mr. Harbach is
the principal at Adams—Marilyn
DeVries presented a sectional with
Bonnie Moelker on the music pro-
gram they do in first, second, and
third grade classrooms at Hope.

Thanks to the 2005-2006 PRTI committee (Joel Minderhoud, Sue
Huizinga, Shari Faber, Doug DeBoer, Brian Kuiper, and Mary
Brummel) and the volunteer servers at Covenant for a wonderful
convention.

The next convention will be October 18 and 19, 2007 at Hope
Protestant Reformed Christian School in Walker, Michigan. In two
years, South Holland will host the convention again, Lord willing.
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Feature

Are parent-teacher conferences really
necessary? Why do we have them?
What do you expect from them? I
tried to get a few ideas from fellow
teachers and also from parents as I
addressed these questions.

I thought I would first give you a
little background about the way we
do parent-teacher conferences at
Hope Christian School in Redlands,
California. The larger schools
probably do things a bit differently.
We have four classrooms and four
teachers for grades K through 9. We
have thirty-one students and only
thirteen families enrolled in our
school this year so we have several
sets of siblings in the classrooms. For
conferences a parent signs up for a
fifteen-minute private conference for
each child they have in school.  That
means more than one fifteen-minute
session for a teacher if you have more
than one student in that room. We
have conferences in the fall and in the
spring. The fall session usually has
100% participation. The spring has
less participation, but a parent will
usually have some verbal contact
with the teacher to see if it is neces-
sary to have a conference.

As teachers we felt the conferences
were necessary because they were
often the only one-on-one contact we

Parent-Teacher Conferences By Laurie
Jabaay

had with the parents about their
children. It is a good time to bring up
any concerns and any words of
praise. We all felt it was important to
have some feedback from the parents
as to how they felt things were going
in the classroom. The teachers want
to know: Have the parents noticed
any problems? Have they noticed
anything that seems to be working
really well? Is their child improving?
Is their child being challenged
enough in the classroom? Sometimes
things cannot be changed to suit each
child because of other needs and
personalities in the classroom, but as
teachers we want to know about it. If
we know about it, then we can think
about it, pray about it, enforce what is
going well, or try to make adjust-
ments.

As teachers we usually jot down
some thoughts ahead of time about
each student, how they seem to be
doing and what their strengths and
weaknesses are. Each student has
strengths and weaknesses, whether it
is academically or socially, whether
they are a good student or a poor
student. Often the discussion at
conferences is not about grades but
rather about attitude in the classroom
and on the playground. Social skills
and attitude have a lot of effect on a
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child’s work in the classroom. A bad
attitude makes it hard to work with a
student. It can lead to an unhappy
atmosphere for everyone in the room
or on the playground. Problems will
arise. Often a parent is aware of the
same problem at home. Knowing a
parent struggles with the same issue
is helpful, and an exchange of ideas
can help.  Children with good
attitudes can have a very positive
influence on others. They can
encourage others to work hard and
create a pleasant atmosphere in which
everyone can work. Parents need to
hear of this good attitude also and be
encouraged that their child is behav-
ing as they ought while away from
home.

As teachers we like to begin
conferences with something that is
positive about the student. Each
student is placed under our care by
the Lord and there is always a good
reason for every student in our room.
Sometimes we see the struggles with
bad habits, bad attitudes, and aca-
demic problems, and we don’t see the
reason we need that child in our
classroom. I find conferences an
excellent opportunity as a teacher to
sit down twice a year, think about
students individually, think about
how they fit in my classroom, and
think about what they contribute to
the classroom. As teachers we need to
be reminded to look for their
strengths and promote those strengths
the best we can. Often I need that
reminder. Taking the time to prepare
for conferences can teach me
something about myself and what I

need to do to improve as a person and
as a teacher. Hearing from the parents
also gives me a time to reflect and
think about my teaching. Do I need to
make some changes? Is my classroom
a place where students can learn to
the best of their abilities?

Parents had many of the same
thoughts as teachers about confer-
ences. They too thought conferences
were necessary for the one-on-one
communication with the teacher. The
parents wanted to hear how things
were going in the classroom from the
teacher’s perspective. Often the
child’s perspective and the teacher’s
perspective are different and confer-
ences were the place to discuss this
difference. Parents also felt the big
question was attitude and effort put
into school work and not necessarily
about the child’s grades.

As teachers and as parents we pray
that we may work together for the
good of our children in the Lord. May
conferences be an encouragement to
us to remind our children to serve the
Lord, to walk in His ways, and to do
their best, both at home and at school.
May we teach them to take heed to
Ecclesiastes 9:10a “Whatsoever thy
hand findeth to do, do it with thy
might.”

(Mrs. Jabaay is the kindergarten
teacher at Hope Christian School in
Redlands, California.)
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Teaching Devotional Skills
to Christian School Children By Shaun

Karsemeyer

“Let the words of my mouth, and the
meditation of my heart, be acceptable
in thy sight, O Lord, my strength, and
my redeemer” (Psalm 19:14). These
words ring true to every child of God,
young and old. As Christians, our
fervent desire is not only that God
hear us in our prayers and in our
worship, but also that what God hears
is beautiful to Him. This is why we
ask that God incline His ear to hear
us. We would not ask that if we did
not intend our prayers and our
worship to be false or half-hearted!

We, along with the psalmist also
cry aloud, “O how I love thy law! It
is my meditation all the day” (Psalm
119:97). It is in this light that we must
see that it is the duty of our Christian
schools to teach our children not only
biblical stories, but also biblical truths
and how to present these truths before
others.

As school teachers, parents have
entrusted their children to us for a
large part of the day. While much of
the day is spent learning about God’s
creation in our math, language,
history, and science, it is also a large
part of the Christian teacher’s
responsibility to teach the students of
those in our church(es) who have
special needs that should be remem-

bered in prayer. Found on that list are
very general groups of people, such
as the aged, the lonely, and those who
wander from the church. I also
include specific cases of need, such
as saints having surgery or suffering
from a serious illness or disease, and
of course, our minister, missionaries
and seminary students.

“And now, little children, abide in
him” (1 John 2:28). This is the verse I
use at the beginning of the year when
I introduce devotions to my class.
The following are the reasons I give
to the students as to why they need to
learn devotional skills:

1. They abide in God when they pray to
Him and discuss His Word. It must
be their desire to also worship Him
and to stand in His presence.

2. They must learn devotional skills at
a young age. They do not have to
wait until they are older. As soon as
they are able to read the Bible and
speak a prayer, they should be doing
these things.

3. The students will one day be
required to lead devotions. One day,
they, too, will lead their families,
societies, or perhaps even classrooms
or congregations in prayer and
devotions. For this reason, it is
important for them to listen carefully
as their parents, teachers, and
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ministers pray and lead devotions.
Therefore, when students are asked
to prepare for devotions in school,
they must do so with this in mind.

4. They are leading their peers into the
Lord’s presence! They are speaking
and praying on the behalf of their
classmates. What a large responsibil-
ity! It must be understood by the
children that they must not do their
devotions half-heartedly! “Whatso-
ever thy hand findeth to do, do it
with thy might” (Ecclesiastes 9:10).

5. “Ye are of God, little children” (1
John 4:4). They must be taught how
to approach God. They must make
this their desire in life and make it
their habit as well.

The Christian school is only an
extension of the godly home. What is
taught in school does not replace
what is taught at home. No, it simply
extends and continues the work that
godly parents have begun and have
passed on to the Christian teacher.
Therefore, as students, parents, and
teachers, we must all have the same
godly attitude toward this develop-
ment in a Christian young person’s
life.

(Mr. Karsemeyer teaches at Hope
Christian School in Redlands,
California.)

Why is recess such an integral part
of the school day? Why do students
spend an hour each day outside of
the classroom playing with their
friends? Because learning is such
an engaging process as well as an
exhausting one at times (especially
for younger children), children
need to recharge their minds by
getting fresh air and exercise.
Recess is an essential part of the
day. As teachers we need to
understand that our students need
those breaks from their school-
work. They need to practice their
social interaction skills, as well as
their problem solving skills. School

Playground Management By Kyle
Bruinooge

is more than learning math facts
and correct punctuation. There is
more to the school environment
than content knowledge. Important
skills are learned inside the class-
room as well as outside on the
playground, and an educator needs
to understand the importance of
recess before he or she can effec-
tively supervise an area where a
large number of children are
playing.

Teachers are required, as part of
their job description, to take turns
supervising the playground during
recess times. Teachers at smaller
schools do not have the option of
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rotation, and need to be outside
during every recess. Although
teachers may not always be excited
to go outside, this aspect of their
school day is extremely important.
Here is a short story to illustrate the
importance:

Recess begins, and the children go
outside to play. A teacher, Mr.
Jones, remembers that he has
playground duty. “Agh,” he says
silently in his head, “I wish it
wasn’t my turn to be outside. I’d
sure like to sit down for a few
minutes and take a break.” Mr.
Jones is also a little disinclined
because the temperature is
somewhat chilly. He reluctantly
puts on his coat and trudges
outside to make sure the children
are playing as they ought. Mr.
Jones is not five steps out the
door, when he hears, “Mr. Jones!
Mr. Jones! Come push us on the
swings!” Immediately, before
consent from Mr. Jones, eight
swinging stations are occupied,
and eight smiling faces are ready
for a swift push from Mr. Jones.

Without continuing the story, we
would predict that Mr. Jones will
push the children on the swings
until they became tired of swing-
ing. Most likely Mr. Jones will then
be led elsewhere, satisfying all of
the children’s requests with a smile
on his face. The children will
remember that Mr. Jones came out
and played with them that day.

Teaching Needs to be Selfless
Teachers of course earn an

income and support their families

with their work, but the activities
surrounding the school day are
done chiefly for the sake of the
children. There are two examples
that can illustrate this. First, a
teacher may have no desire for
working with computers. This
teacher may have little knowledge
of computers, and very little
interest in becoming more educated
with them. This does not mean that
the teacher can forego bringing his
or her students into the computer
lab and teaching them basic
computer skills. Other than the fact
that computer skills are crucial for
the age of technology in which we
are so engrossed, teachers need to
have computer class because the
students love and enjoy working on
a computer. It’s exciting for them.

Secondly, a teacher may have
little enthusiasm or skill in teaching
art class. Art can be the highlight of
the school day for many children.
Teachers put forth a lot of effort in
preparing materials for an art
project, and making sure every
student in the room understands
how to complete the project.
Teaching art can be exhausting.
Throughout the course of the week,
art is the single most exhausting
subject that I teach. The extra help
that is needed and the never-ending
questions can make it very tire-
some, but teachers put the effort
and energy into art for the students,
not for their own enjoyment or
satisfaction.

In the same token, teachers’ work
outside the classroom, such as
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playground duty, needs to be just as
selfless. In the earlier anecdote, Mr.
Jones would have loved to sit for a
few minutes to take a break, but it
was his turn to supervise the
playground. Mr. Jones went outside
for the sake of the students in the
school. He left his classroom to go
outside because he knew it was an
important and necessary thing to
do. With this in mind, there are two
main reasons why teachers need to
consistently undertake their
playground supervision duties.

Importance of Playground
Management

The first important reason for
taking playground duty seriously is
that the students often need atten-
tion from their teachers in a
different setting. There are some
students that need extra attention
because they are still developing
social skills, or even possibly
because they are not receiving the
desired attention at home. When a
teacher makes an effort to talk with
a child or even play with a child
during recess, the effect can be
immense. Students need interaction
with teachers outside of the
classroom. The result can be a
positive difference in the child’s
day. Think about the previous
anecdote. Mr. Jones made an effort
to play with the children, and it
meant a great deal to the students.

Along with that, some students
need extra help getting involved.
Some of the children’s personalities

lend themselves to sitting on the
sidelines, and waiting to be invited
into an activity. The teacher should
make an effort to help that more
reserved student become involved,
which may in turn help with the
student’s confidence in the future.
In addition, when teachers help
students get involved, they are
giving them the opportunity to
make friends.

In light of recent events taking
place on school grounds nation-
wide, the second important reason
for taking playground supervision
seriously has to do with the safety
of the children. The shooting that
took place in the remote Amish
community in Pennsylvania was
proof that our school grounds are
just as susceptible to the dangers
that we read about in the newspaper
or view on television. We would be
foolish to think that those things
happen “out there.” The dangers
are present everywhere, and
although teachers are unable to
perfectly supervise the playground
area, they do in fact need to be
making sure the children are in as
safe an environment as possible.

In addition to external dangers,
there are physical dangers that our
students encounter while playing.
When a teacher is supervising the
playground, he or she needs to be
aware of any unsafe activity that
the children are engaged in. Are
they playing in a way that could
cause serious injury? The teacher is
obligated to step in and put an end
to the activity for the safety of the
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students. Also, a teacher needs to
be consciously alert to any children
that could possibly be injured, and
be prepared to take action to help
the situation immediately.

It is indeed true that one or two
teachers supervising the play-
ground at a given time is not an
absolute prevention from unfore-
seen problems. It is the job of the
entire school, inside and outside, to
provide a safe learning environ-
ment. However, when the children
are outside playing with their
schoolmates, they are an extremely
vulnerable group. Think back to
your childhood: Did you go outside
for recess cautiously aware that
there were certain dangers that you
could encounter? I’m confident the
answer is no.

The most popular adjective to
describe children is that they are
“innocent.” Children are innocent
in many ways, with one of those
ways being that they are innocent
from understanding their own
vulnerability. They rely on us,
whether we are parents or teachers,
to protect them to the utmost,
because they place all of their trust
in our protecting capabilities. As
educators at school or parents in
the home, we owe them as much
protection as we can offer.

Bullying
Now that we understand why

playground supervision is so vital,
we need to address the problems
that can arise on the playground.
Bullying has been a problem on

playgrounds for years and years.
Every school has two kinds of
bullies: verbal bullies and physi-
cally aggressive bullies. An
aggressive bully is one who gets
his or her way by making physical
threats to weaker children (and
generally uses unseemly verbal
statements), and then often carries
out those threats to get a desired
goal. Those of you who are familiar
with Bill Watterson’s famous
Calvin and Hobbes cartoon remem-
ber the bully Moe. Moe was twice
the size of Calvin, and was typi-
cally interested in two things:
Calvin’s swing or Calvin’s ball.
Calvin usually reacted with his own
physical health in mind: give in to
Moe’s demands. A few times
Calvin would break the mold and
stand up to Moe, however the result
was a swift and thunderous punch
in the snout, with Calvin question-
ing his decision-making.

Bullies like Moe are all too
common today. They are careful to
not act when seen by a teacher, but
you often hear another student tell
you when a Moe acted this way
towards them. Teachers need to be
constantly aware of this type of
activity on the playground. When a
teacher sees a physically aggressive
bully, that teacher must take action.
Unfortunately, an approach that is
often taken is to pretend that it
wasn’t seen, and to avoid the
situation altogether because the
confrontation may be very heated
and intense. This absolutely cannot
happen, whether it be in the
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primary grades or at the high
school level. If we want our school
grounds to be safe environments,
teachers need to address and
discipline bullies harshly when the
opportunity arises.

Verbal bullies can be equally as
damaging in their taunts. As adults
we know how harmful words can
be. We understand the hurt and
sadness that can result from
slander. The effect on children is
magnified. Children are indeed
resilient, but words can cut deeper
than a sharp knife, so that students
are often the most upset when
someone has said something hurtful
to them. When a bully utters harsh
words to another child, the effect is
lasting. When recess is over and
class begins, that child is going to
be distracted in their schoolwork.
There is an incredibly strong
element of emotional distress that
can be inflicted by a verbal bully.
The affect has the potential to last
longer than the school day. Amaz-
ingly, some verbal taunts uttered by
bullies can last years and years.
Teachers have an incredible
responsibility to be aware of these
situations, as well as to bring the
bullying to a halt at once.

As a teacher supervising a
playground, what can you do to
prevent and take action against
bullying? Just as one or two
teachers cannot provide perfect
safety on a playground; they also
cannot perfectly control bullying.
Putting a stop to bullying is a
process. When a teacher sees

bullying, whether it is verbal or
physical, he or she must take
action. The first thing the teacher
should do is get the facts straight
from both parties. What a bully will
often do is soften at first sight of
the teacher to make the action that
he or she has taken seem much
more accidental. The teacher
cannot back down in this instance,
and needs to analyze the situation
carefully. If problems are arising
over and over with a particular
student, then engagement in serious
dialogue is necessary. To guide the
conversation, five important
questions should be addressed:

• How was I a poor example to my
classmates?

• How did I hurt my schoolmate(s)?
• Was I sensitive to my

schoolmate’s feelings?
• How have I sinned against God?
• How can I make the situation

better?
Addressing these questions will

help the bully understand the
harmful effect of his or her actions,
and will lead the way in removing
the “bully” status. All of our
children and students have been
given varying personalities to serve
Him in His kingdom, and as
teachers and parents we need to
understand them fully, and harness
them in the best way possible.

Endless Arguing
The problem of bullying does not

monopolize the list of problems
seen on the playground during
recess. There are countless other
problems that arise (with bullying
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intertwined into most altercations),
but arguing among classmates and
schoolmates is one of the biggest
and most common problems. All of
our students and children are
unique, and we give God the glory
because He has created them
different. Some children are more
competitive and others are non-
confrontational. Other children are
bold and outspoken while the
contrast is quiet and reserved. We
have a melting pot of personalities,
and yet the teacher is required to
decipher the truth and administer
justice.

The teacher is asked, not only as
part of playground supervision, but
throughout the day, to hear an
endless array of arguments that
occurred during recess time. The
biggest mistake a teacher can make
is to dismiss the altercation. These
petty squabbles may seem unimpor-
tant and burdensome to us, but to
the children they are as serious as
life and death. True, we need to
convey to them at times that their
arguing is silly, but on the other
side of the coin is the fact that we
need to remember that they are
children, and that their problems
and arguments are worthy of our
attention.

What is the job of the teacher
then? A teacher needs to decide
(often immediately) which side of
the coin is facing up. The teacher
then asks himself or herself: Do I
dismiss it as nonsense, or is there
something serious going on here?
Have these students been arguing

constantly? Is there a quick solu-
tion? Or is this a problem that
needs to be adequately addressed
with more time? For teachers,
consistency is one of the most
difficult aspects to problem solv-
ing.

Students need to understand that
they cannot bring every problem to
your attention. They need to be
taught how to handle the problem
on their own, and only when things
are not improving should they
address their teacher. Students
should be taught problem-solving
skills, both inside the classroom
throughout their studies, as well as
during recess when they are
playing with their friends.

There are many different angles
to the issue of playground manage-
ment and supervision. There are
also a number of other problems
and situations that can arise, as
well as other ideas of how to
address them. My hope is that
teachers take their playground duty
seriously, are aware of the dangers
and problems, and are confident in
their abilities to address problems
cautiously and fairly. God has
given us wonderful schools where
our students use new knowledge to
glorify and better serve Him. Let’s
not treat recess as a facet separate
from school, but as a component
that provides different learning and
acquisition of important skills.

(Mr. Bruinooge teaches at Adams
Christian in Wyoming, Michigan.)
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SSearching for a read aloud for a third
grade classroom? Looking for a good
book to recommend to a junior high
boy? Trying to put together a
summer reading list? Just wondering
what is new in the world of
children’s literature or wanting to
refresh your memory about the
classics? For the answer to these
questions and more a book list would
be helpful. The following web sites
all have various lists of children’s
books to aid you.

Carol Hurst’s Children’s Literature Site
http://www.carolhurst.com/indev.html

This site has a collection of
reviews which you can view either
by title, author, or grade level. Scroll
down to “All Reviewed Children’s
Books” and arrange by title, author,
or grade level. Each book is rated as
three stars for “outstanding,” two
stars for “highly recommended,” or
one star for “recommended.” This
site also has a section on professional
topics, curriculum tie-ins, and
parenting resources.

Muller’s Reviews
http://www.mullersreviews.com

This is a collection of reviews or
comments written by a middle school
education media specialist, Fredrick

Website Recommendations –
Reading Lists By Marcia

Zandstra

Muller. He makes it a practice to read
every book before placing it on his
library’s shelves and shares his
comments about the books he reads
with other librarians on this site. The
reviews are arranged by author. I find
this site helpful to check the plot of
an unfamiliar book to determine if I
wish to read it or not.

Nancy Keane’s Children’s Literature
Webpage
http://www.nancykeane.com

Once at the home page click on
“ATN Reading Lists.” Recently this
site has changed to a wiki, but the
original lists are still found by
scrolling down the page. I have used
the “Read Alikes,” “Genres,” and
“Read Aloud” lists frequently. This is
a site worth visiting.

100 Picture Books Everyone Should
Know…. ON-LION for Kids
http://kids.nypl.org/reading/index.cfm

This site is maintained by the New
York Public Library. Once there click
on “Recommended Reading,” then
scroll down to “100 Picture Books
Everyone Should Know.” I try to
include titles from this list to the
books I read to the lower grades. I
find it a useful resource.
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Association for Library Service to
Children
http://www.ala.org/ALSCTemplate.cfm?section=alsc

From the home page click “Awards
and Scholarships” then “Literary and
Related Awards” located on the left
hand side of the page. Here you will
find many awards and an explanation
of the award such as: Newbery,
Caldecott, Sibert, Wilder and more.

Also from this home page you can
click on “Children’s  Notable Lists.”
The ALSC picks the best children’s
books, recordings, videos, and
software for each year. The book list
is divided among younger readers,
middle readers, and older readers.
There is also a list called “Past
Children’s Notable Books.”

Children’s Book Council
http://www.cbcbooks.org

The Children’s Book Council is the
nonprofit trade organization of
publishers and packagers of trade
books and related materials for
children and young adults. From the
menu on the left-hand side of the
home page click on “Reading Lists.”
From the reading list you can find
“Outstanding Science Trade Books
for Students K-12” and “Notable
Social Studies Trade Books for
Young People.” These two lists are
very helpful when deciding which
nonfiction books to purchase.

Horn Book Recommended Books
http://www.hbook.com/booklists/default.asp

Once at this site be sure to look at
the “Children’s Classics: a Book List
for Parents.” This not only gives
titles but also gives a short review of
the book and has put the books into
categories the same as in The Horn
Book.

Summer Reading Lists
http://www.kathimitchell.com/summread.htm

This is a neat site! It includes sites
mentioned in this article and more.
The Reading Rainbow list and
summer reading lists from various
libraries are found here.

Book Plates
http://www.myhomelibrary.org/bookplates.html

This is a fun and useful site. It
does not contain lists but since you
do need to personalize all those
wonderful books you purchase from
the lists, this site comes in handy.
There are small, medium, large,
black-and-white and color book
plates to print out. I buy full-sheet
labels and print a couple on a page.
Now the books I give my grand-
daughters, Allison and Sara, have
their own bookplates in them.

(Mrs. Zandstra is a librarian at
Heritage Christian in Hudsonville,
Michigan.)
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A

Autism: The Experience
of One Family By Joel

Bruinooge

Autism Spectrum Disorders (ASD) is
a group of developmental disabilities
defined by significant impairments in
social interaction and communication
and the presence of unusual behaviors
and interests. Those diagnosed with
ASD range from gifted to severely
challenged, from a severe form,
Autistic Disorder, to a milder form,
Asperger’s Syndrome. If a child has
symptoms of either of these disorders,
but does not meet the specific criteria
for either, the problem is diagnosed as
Pervasive Developmental Disorder
(PDD).

Autism, which falls under the ASD
spectrum, is a bio-neurological
developmental disability that gener-
ally appears before the age of three. It
is a complex disorder with no known
cure. Symptoms vary, but with early
intervention and treatment, many
symptoms can be managed to some
degree. Individuals with autism
typically have difficulties in verbal
and non-verbal communication,
social interactions, and leisure or play
activities. Autism is often described
by its presenting symptoms. These
symptoms include self-absorption,
insistence on sameness and routines,
as well as perseverative behaviors.
Autistic individuals often self-injure,

e.g. hand biting and head banging.
They can also exhibit self-stimulatory
behaviors that are repetitive and non-
goal directed, such as rocking and
hand flapping. There is no word to
describe every type of person with
autism due to the many forms of this
disorder and its varying degrees of
severity.

Although there is no known cause
for autism, there is some indication of
genetic influence. Other causes being
discussed include viral as well as
environmental toxins and pollutants.
Statistically, boys are four times more
likely to be diagnosed with autism
than girls.  The occurrence of autism
has climbed to an alarming 1 in 150
people in the United States.

I felt it would be helpful to hear of
a firsthand account of one family’s
experience in raising an autistic child.
Graciously, Bob and Mary Staven
agreed to share with me their life and
experience in raising their son Tim. I
met with Bob and Mary at their home
in September, 2006. The Stavens
have four children—Joe, 29, Julie,
27, Mark, 24, and Tim, 21. Their
youngest is the only child still at
home. He is a very likeable, hand-
some young man with lots of person-
ality. Tim is also severely autistic.

Contributions
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Tim’s autism did not develop right
away. His mother said,

Tim was a special baby from the
start; he was especially happy,
content, and affectionate. He hit all
his developmental milestones on
time. He could sing many church
songs and his speech was very
articulate. He had a wonderful
personality and recognized and knew
the names of all important people in
his life.

Mary Staven shared her thoughts in
a newsletter of the Seventh Reformed
Church in 1990, when Tim was five
years old. The article is heartrending.
Mary describes the changes she and
her husband began to see in Tim.

Something ominous began to
happen…he began to be less
conversational. He became echolalic
(echoing what he heard rather than
processing the question). For
example, if I told him to tell Daddy
where we went that day, he might
just repeat the question, “Where’d
we go today?” rather than say, “To
the zoo.” When he turned 3½ his
personality completely changed...he
was withdrawn, melancholy, and
disinterested in people. Self-
stimulatory behaviors increased. Our
child, who had been so personable,
simply withdrew into his own world.
He became obsessed with certain
activities…when we tried to
discipline him, we became aware
that he didn’t understand what we
wanted…I knew something was
terribly wrong. He’d known his
colors for a long time but often when
I asked him, “What color is this?”
he’d just repeat, “What color is
this?”

Mary continued to describe what
was happening to Tim in the church
letter.

But friends, the nightmare has not
ended…Tim kept on regressing.
Daily we saw speech and under-
standing go. You know how a child
of eighteen months learns new words
and ideas daily and it is so exciting?
Put it in reverse and imagine that
every day a child loses words.
Imagine the feeling. Imagine the
fear. Tim is now five years old. He
can no longer speak a word.

This was a test of faith and trust for
Bob and Mary.  Mary wrote,

It has been and still is a painful
experience, but we are assured that
Tim has a noble purpose in life.
Though he is so very handicapped,
God can use him for great good. And
this is what we as parents, pray for.
He is not going to be great in the
world’s eyes. He won’t grow up, get
married, get a job, have children…he
will probably always have to be
cared for…but God would not leave
us in despair. He would never let go
of us. He has brought us to a great
trust in Him. We have experienced
God’s tenderness in painful circum-
stances. It is this that gives us
confidence for the future and takes
away fear of the unknown.

Bob and Mary held to certain
principles in raising Tim. They tried
to make him part of their family but
not the center. They also never
excluded Tim, because of his handi-
cap, from doing things with the rest
of the family. Due to this, Bob feels
that he can’t imagine a situation that
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would embarrass him anymore
because Tim will do anything.

Bob and Mary cited some examples
to show what they meant. Once they
were walking in the park and Tim
reached over to grab a drum stick
from someone’s picnic. In a restau-
rant he might jump up from the table
because he can’t say, “I have to use
the bathroom.” Then he might go to
the girls’ or the boys’ or even to the
kitchen. His “war whoops” have
sometimes silenced all the customers
in a restaurant. When walking
outdoors they always need to be
aware of cars because Tim might
decide to run across the street. He has
been in all the neighbors’ houses,
sometimes poking in their cupboards.

Unlike his siblings, Tim attended
Grand Rapids Public Schools where
he was taught in Autistically Impaired
(AI) classrooms at Ken-O-Sha,
Mulick Park, North Park, Riverside,
Kent Hills, Iroquois, Union, and now,
Lincoln Developmental. By Michigan
law, he will be able to receive special
education services until age twenty-
six.

I asked how Tim’s autism and
behavior had an impact on his sister
and brothers. What I heard was
strikingly positive. The siblings,
especially Julie, are very protective of
him. She is very good with him and
would often take care of him. Joe has
a child now and is able to tolerate lots
of fussiness. Mark is very unselfish
and often offers to take Tim or
supervise him. When they were
younger, the children accepted people
that were different and would defend

and befriend them. Mark, Joe, and
Julie have all cared for Tim at various
times so Bob and Mary could get
away on a vacation.

It has not been an easy journey for
Bob and Mary. Early on they were in
utter despair and were struggling to
accept the Lord’s will for their son.
Mary felt, “I didn’t like what God
did, but He was all I had to hold on
to...it was a real challenge of faith.”

The Stavens understand that God
gave them Tim for a reason. They
take one day at a time and see that
there are positive aspects as well. Tim
loves to go camping with the family.
And as long as he has a healthy stock
of snacks and drinks, he will fish with
Bob all day. The rhythmic rocking of
the boat seems to be very soothing for
him.

There is humor, too. One night late
in the mid 1990’s, when everyone
was asleep, Tim got into acrylic paint
and painted the bedroom and Julie!
More recently he took Bob’s Raisin
Bran into his room, picked all the
raisins out of the box and ate them.
Bob thought the worst part was that
he then mixed the cereal in with his
Lite-Brites!

Bob and Mary know that they
receive a blessing from caring for
Tim. It has made their marriage and
love for each other stronger. They are
grateful, too, that God has given them
good friends who really like and
accept Tim. Bob and Mary feel that
what Tim has to offer others is
significant, and it is their loss if they
are not open to receiving what he has
to give. Bob stated, “Tim can teach us
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T

all the fruits of the Spirit and people
just need to be accepting of handi-
capped people.”

I’m grateful that Bob and Mary
shared their story of life with Tim. In
the church newsletter article that
Mary wrote when Tim was five, she
ended with a hymn. The last verses
seem to mirror the hope we all have
in Christ.

Ye fearful saints, fresh courage take;
The clouds ye so much dread

Are big with mercy and shall break
In blessing on your head.

His purposes will ripen fast,
Unfolding every hour;

The bud may have a bitter taste,
But sweet will be the flower.

Blind unbelief is sure to err
and scan His work in vain;
God is His own interpreter
and He will make it plain.

(Mr. Bruinooge is a school social
worker with Grand Rapids Public
Schools, currently working at Lincoln
School with Autistic and Develop-
mentally Disabled students. Prior to
that he served as a school social
worker and principal for twenty-nine
years with Severely Emotionally
Impaired teens at Kent Education
Center.)

Those attending the 52nd annual PRTI
Convention at Covenant Christian
High School had an opportunity to
participate in a sectional that dis-
cussed the learning differences of
children and how the teacher should
address these learning differences in
the classroom.

Those that directed this sectional

were Mary Ashby from the Christian
Learning Center in Grand Rapids,
Michigan; Judie Feenstra, Renee
Nelson, Pete Adams, and Agatha
Lubbers—the latter four from
Eastside Christian School in Grand
Rapids.

The sectional was described in the
convention program as an interactive

S
Celebrating That All
God’s Children Have
Learning Differences By Agatha

Lubbers
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session that would empower teachers
to help students develop an apprecia-
tion and respect for learning differ-
ences. The description went on to say
that those participating would explore
The Mind That’s Mine program, a
curriculum specifically designed to
help learners learn about learning. In
addition the sectional would provide
an opportunity to learn about the All
Kinds of Mind Fair that had been
planned and conducted by students
and teachers of Eastside Christian
School for the benefit of parents.
Each participant in this sectional
walked away with a helpful resource
packet.

The Mind That’s Mine
The Mind That’s Mine program/

curriculum is designed to help
children understand their own
personal learning profiles of strengths
and weaknesses. By working through
eight units with lessons and activities
this program will impel students to
celebrate their own unique minds
while learning to recognize, tolerate,
and respect individual differences in
learning and behavior.

The topics in the program include
the human mind and brain, attention,
language, remembering, problem
solving, skill building, and “The
Mind That’s Mine.” The student
engaged in this program receives a
textbook, participates in a variety of
activities, views a video, and reviews
case studies that will make The Mind
That’s Mine as experiential and
personally relevant as possible.

The Mind That’s Mine was devel-

oped by Dr. Mel Levine, professor of
pediatrics at North Carolina Univer-
sity and President of All Kinds of
Minds, a nonprofit institute dedicated
to the understanding of differences in
learning.

The eight units of The Mind That’s
Mine program developed by Dr. Mel
Levine are based on Levine’s eight
neurodevelopmental constructs.
Following are the constructs and a
few of the sub-skills included in each
construct.

• Attention: Alertness, mental effort,
saliency determination, focus
maintenance, facilitation, inhibi-
tion, pacing, self-monitoring

• Temporal Sequential Ordering:
Sequential perception and memory,
time management

• Spatial Ordering: Spatial awareness
and perception, materials manage-
ment

• Memory: Short-term, active, and
long-term memory; memory access
and consolidation

• Language: Phonological process-
ing, sentence comprehension,
articulation and fluency, semantic
use, word retrieval, verbal elabora-
tion

• Neuromotor Funtions: Gross motor,
fine motor, and graphomotor
functions

• Social Cognition: Communication,
conversational technique, humor
regulation, self-marketing,
collaboration, conflict resolution,
political acumen

• High-Order Cognition: Concept
formation, critical thinking,
creativity, problem solving,
reasoning, logical thinking, mental
representation
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The Mind That’s Mine program is a
curriculum about thinking and
learning for upper elementary school
students. The design is to teach the
eight units and integrate the concepts
that are taught throughout the year in
relevant concerns and applications. At
Eastside Christian School we teach
the eight units in the fourth and fifth
grades and utilize the concepts
throughout the year in those grades
and places that the instructor finds
them to be relevant.

Following are the basic goals of
The Mind That’s Mine program.

• To encourage students to think
about thinking.

• To introduce students to the
components of the learning process.

• To provide students with a
vocabulary and conceptual
framework that will help them
think and talk about learning.

• To help students identify personal
strengths and weaknesses and be
aware of the implications for
success and personal fulfillment.

• To enable students to improve the
efficiency and richness of their
learning experiences.

• To educate students about various
types of learning disorders.

• To sensitize students to issues
underlying their own behavior and
that of their peers.

• To encourage students to recognize,
tolerate, respect, and celebrate
individual differences in learning
and behavior.

• To extend the knowledge and
experience base of the student
through family involvement at
home.

The Mind That’s Mine program is
an interactive program and this
becomes immediately evident
because the first lesson begins with
an opportunity for students to interact
and learn with their parents. In a
letter sent home to the family of each
student the question is asked, “Do
you wonder about your mind and
brain?” The lesson proceeds as
follows: “If you are like most people,
you have some questions about the
mind and brain—how they work and
what they do. (After all, even
scientists who study the brain have
plenty of questions!) Please take a
few minutes to discuss this with your
family.” Students are instructed to
write down five things they wonder
about. They must bring these ques-
tions to school to share with your
classmates! Following are several
questions given as examples. 1) How
does my mind store information?
2) What does my brain look like?
3) Is my mind the same thing as my
brain?

The textbook used in the classroom
is divided into eight units. 1) Think-
ing about Thinking; 2) Paying
Attention; 3) Remembering: Your
Mind’s Storage System; 4) Language:
Your Mind’s Special Information
Code; 5) Solving Problems and
Thinking Up Ideas; 6) Skill Building:
How Your Mind Learns to Do
Things; 7) How Your Mind Helps
You Behave; 8) The Mind That’s
Mine.

The final lesson is crucial because
the central theme of the program is to
discover that minds have unique
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strengths, weaknesses, and affinities.
As a part of this topic, students will
be encouraged to think about how
The Mind That’s Mine program has
helped them think about their own
minds and the ways in which they
understand themselves better because
of this program.

One critical point in this topic is the
idea that minds grow and mature at
different rates; another critical point
is that people can actually strengthen
their minds. Students should be
encouraged to consider all the ways
in which their minds can become
stronger and they should begin to
identify activities that are more
beneficial than others and recognize
the danger of relying too much on
passive activities. Students can
ponder the different kinds of minds
that are needed in the world of adults
and the many ways different kinds of
minds can be successful in adulthood.
It is especially important to help
students understand and appreciate
their own strengths and the amazing
potential of these strengths for their
future.

We have found that questions like
this provide a wonderful opportunity
for the Christian teacher to provide
important direction and training to
children who are citizens now and
eternally of the kingdom of heaven.

The Mind That’s Mine Fair
During the spring of 2006, students

in grades 7-9 at Eastside Christian
School and their teachers planned and
conducted The Mind That’s Mine
Fair. We are pleased to report that

Eastside was the first school in the
area to implement such a fair. Parents,
friends of the school, and teachers
from other schools attended. Partici-
pants at the PRTI sectional had an
opportunity to view a DVD that
recorded the activities of this fair.
This 9-minute DVD is available to
anyone who would like to view it.

The activities of The Mind That’s
Mine Fair provided the students an
opportunity to help parents under-
stand the eight constructs of Mel
Levine by participating in specific
activities and experiments that would
illustrate each of the constructs
discussed above.

Stations were set up in the gymna-
sium of the school and were prepared
and manned by one or more students.
Station #1 was the affinity station. At
this station each participant would
learn something about his affinities—
something a person really loves to do
or learn about. Station # 2 was the
attention station and provided
activities for participants to determine
how they could manage their atten-
tion. Station #3 was the graphomotor
station. The special challenge at this
station was to help participant
understand the connection between
the brain and the little muscles at the
ends of their fingers and how they
help them. The challenge was to write
something with the hand they usually
did not use and this way become
aware of the difficulty that the person
with graphomotor weakness feels.
Station #4 was the gross motor
station. Station #5 was the higher
thinking station. Station #6 was
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language station. Station #7 was the
memory station. Station #8 was the
temporal-sequential ordering station.
Station #9 was the spatial ordering
station. Station #10 was social
cognition station.

Each participant having passed
through all these stations came finally
to the consolidation station. At this
station the participants received the
Explore Your Kind of Mind toolkit.
This toolkit provides strategies for the
parent to nurture those areas in the
child’s development that are weak.
Not only is the parent helped in this
way but the teacher as well. The
toolkit concludes with tips for talking
to children about learning and tips for
talking to teachers.

An important value of the fair was
that it provided parents an opportu-
nity to observe their own strengths
and also provides them with a method
to help their children.

The Schools Attuned Program
Dr. Levine was asked the following

question in a recent interview for
Educational Leaership (September,
2006). “How do you train educators
to use the methods prescribed by The
Mind That’s Mine program? He
answered, “We have a program called
Schools Attuned which is part of our
nonprofit institute, All Kinds of
Minds. Teachers and principals spend
a year studying this approach with
some of our faculty. They use case
studies and online resources to learn
how to think about brain functions in
relation to learning and how to
demystify kids about their weak-

nesses and strengthen their
strengths.”

The teachers at Eastside have
become conversant with The Mind
That’s Mine program because they
have attended the Schools Attuned
Program and because they work with
consultants who have helped to make
them conversant with the program.
Teachers in this way have come part
of the expanded community of
educators who are committed to
implementing a different approach to
managing the learning strategies that
often accompany misunderstood
minds. The goal is to view students
not as “at risk” but rather as “at
promise”. We Christian educators can
share this commitment. Our teachers
at Eastside would be most happy to
help you become familiar with this
program.

Those wishing immediate informa-
tion can visit two web sites: Schools
Attuned (www.schoolsattuned.org)
and the All Kinds of Minds
(www.allkindsofminds.org). These
web sites offer numerous resources
for learning more about the world of
learning differences. We encourage
you to visit the sites and take advan-
tage of the wealth of material that is
there for your benefit.

(Miss Lubbers is the principal at
Eastside Christian School in Grand
Rapids, Michigan.)
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TThe Wretched Stone is an interesting
children’s book written and illustrated
by Chris Van Allsburg. The book is
written as excerpts from the log of the
captain of the ship Rita Anne. The
back cover begins to summarize the
story this way:

Something is gravely wrong with the
crew of the Rita Anne. They have
stopped speaking and they seem to
walk the decks stooped over. At
night, shrieks can be heard coming
from the forward hold.

Why this dreadful and dangerous
change? Could it have anything to
do with the huge, glowing rock that
was found the week before? Perhaps
it should not have been brought
aboard the ship. What is this
extraordinary rock, what wretched
power does it hold? And how on
earth will the captain be able to save
himself and his feverish crew?

The book is a tale of the Rita Anne
and its crew. The ship sets sail with
fair winds and clear sky. The crew is
excellent and accomplished in many
areas. They pass the time onboard
happily reading books, playing
instruments, and telling stories.

A month into their voyage they
come across an uncharted deserted
island. The captain takes several men
to search the island. “It is strange
indeed. The vegetation is lush, but
not a single plant bears fruit. The air

The Wretched Stone? By Ryan
Van Overloop

has an odor that at first seems sweet
and pleasant, then becomes an
overpowering stink.” They see “no
sign of animal life, not even an
insect.” They “found a spring that had
water too bitter to drink.” They “also
discovered something quite
extraordinary...It is a rock, approxi-
mately two feet across. It is roughly
textured, gray in color, but a portion
of it is as flat and smooth as glass.
From this surface comes a glowing
light that is quite beautiful and
pleasing to look at…The crew is
fascinated by the rock.”

This fascinating, glowing rock is
later called a wretched stone. Why?
Read the book and find out. What is
the author implying? What is this
wretched stone? The back-cover
summary ends with this note: “From
the mind of an exceptional artist and
storyteller comes a unique visual
statement, a tale at once provocative,
exotic and mystical.”

Do you see the author’s unique
visual statement? I believe it is very
unique. You see, this book might be a
children’s book, but its implied
message instructs the adult reader.

Because the glowing light is
pleasant to look at, its appearance
captivates the crew. The crew takes
the glowing rock aboard. The
following days pass very slowly for
the captain. His crew is perfectly
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content to gaze at the rock. Their
behavior is dismal. Their music,
reading, and storytelling cease. They
rarely speak and begin to walk
around clumsily. They end up locking
themselves in the forward hold
perfectly content to stare at the rock.
When the captain is finally able to
open the door, he is horrified at what
he sees. His whole crew has turned
into hairy apes. The apes are satisfied
to just sit idly and stare at the
wretched stone.

The wretched stone symbolizes the
evils of the “screens of technology”
of our day. The author is warning us
about the dangers and the imminent
affects of these powerful glowing
rocks. They are, in fact, wretched
stones. The glowing rock captivated
the crew and captured their thoughts
and attention. The crew zoned out
and their minds and bodies became as
dumb apes. Wretched stones capture
the minds of those who become
intrigued in their enticing glow. They
charm and lure our full attention. The
evils of today’s screens of technology
are as the harlot of Proverbs who is
subtle of heart and catches the simple.
“With her much fair speech she
caused him to yield, with the flatter-
ing of her lips she forced him. He
goeth after her straightway, as an ox
goeth to the slaughter, or as a fool to
the correction of the stocks; till a dart
strike through his liver; as a bird
hasteth to the snare, and knoweth not
that it is for his life” (Prov. 7:21-23).

The deserted island that the crew of
the Rita Anne found symbolizes
homes that appear to be havens of

rest. They seem lush and pleasant, but
are actually unfruitful when they
contain and continually broadcast the
alluring, deadly glow of the screens
of technology. The island appeared to
be beneficial, but was destructive.
The smell of the island was at first
sweet, but become a pungent,
overpowering stink. Do you think the
word “overpowering” is too strong a
word to describe the wickedness that
often pervades the screens of technol-
ogy? 1 Corinthians 10:12 says,
“Wherefore let him that thinketh he
standeth take heed lest he fall.”

Chris Van Allsburg continues his
story. The captain’s crew is held
captive to the wretched stone. They
are delinquent in their duties. A
powerful storm is approaching and
the captain cannot sail his ship alone.
He feels helpless and doomed. The
storm hits and the sails, mast, and
rudder are destroyed. However, the
boat stays afloat and the storm passes.
During the storm, the wretched stone
becomes dark. The captain thinks the
two lightning bolts that hit the ship
caused the stone’s failure. Initially,
the crew remains unchanged.
However, as days pass, the captain
begins to see hope. As he sings and
reads to his crew they become
somewhat responsive. Unfortunately,
to the captain’s dismay, the wretched
stone begins to glow again. The
captain covers it up and locks it in a
compartment. Later, the men start to
recover and begin to return to normal.
The captain observes that those of his
crew who knew how to read, recov-
ered most quickly. Finally, a ship is
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spotted and they are saved. Before
they abandon the ship, the captain
sets it afire and the vessel and her
cargo sink to the bottom of the sea.
The rescuers bring the captain and his
crew to a nearby harbor town. The
men appear to have recovered
completely, but some still show an
unnatural appetite for bananas.

Because of a storm, the captain is
able to rid the crew of the wretched
stone. It’s encouraging to note that
the readers of the crew recovered the
quickest. However, some still display
the effect of the wretched stone in
their diets. I believe the evils of the
screens of technology also have a
lasting effect. What comes in through
our eyes and ears has an affect on our
soul and mind.

Our children have to be safe-
guarded from wretched stones. Once
the visual and audio wavelengths of
screens are detected by our senses, it
becomes very difficult to rid our
minds of the filth. We and our little
ones will be affected by the immoral-
ity, sin, and violence that these
screens often display. This statement
is nothing new. We’ve heard this
warning preached from the pulpit.
But why don’t we pay heed? Is it
because we are captivated and
ensnared by the glowing light of our
wretched stones? Are we not fright-
ened by the power of the devil
through such media? May God forbid
that we revel in the filth that is often
broadcast.

Of course, these screens of technol-
ogy are not bad in and of themselves.
This is obvious. They can be used in

a good way. However, are we aware
of the dangers? If we are, what do we
do to protect our children from their
powerful evils? Advertisements seek
to seduce us into using them with
unguarded pleasure. A recent Best
Buy commercial pushes the sale of
their plasma TVs by having a woman,
seemingly innocent, say, “I pledge to
be the house where all the kids will
want to hang out.” Therefore, buy
their equipment and your children
and their friends can become com-
pletely engrossed in the filth of the
world. Is this our attitude as well?

I’d also like to comment on the
quantity of screens in our world.
Computers and video games are
becoming more and more portable.
Televisions are now almost every-
where. Think about your house. How
many do you have? Where have you
seen televisions outside of your
home? Automobiles are able to be
equipped with pop-down screens or
screens in the back of the car’s
headrests. Shopping malls and
supermarkets are equipping strollers
and shopping carts with wretched
stones so your children can become
mesmerized and you can ignore them
while you finish your shopping. The
world is becoming a “screen world.”
Do you protect your family from
them, or don’t you feel that this is
necessary?

The Fall 2005 issue of Christian
School Administrator reports that 8
to18-year-olds spend an average of
over 3 hours each day watching TV.
They also report that 8 to 18-year-
olds spend an average of 1 hour and
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44 minutes listening to radio, CDs,
tapes, or MP3 players per day and
spend over another hour on the
computer (outside of school work)
each day. They also report that 68%
of 8-18 year olds have a TV in their
bedroom (I think the worst place to
have a TV) and 63% live in homes
where the TV is on during meals (I
think the worst time to have it on).

These statistics ought alarm us. We
must be careful with the use of
screens in our homes. How much filth
comes over these screens daily? It has
become increasingly difficult to
watch an innocent broadcast (sports
game, news) without viewing some

sort of violence or sexual perversion
on the intermittent commercials. If
this is the case, should we not flee as
Joseph did from Potiphar’s wife?

Let’s apply Psalm 101:2b, 3 to our
lives. “I will walk within my house
with a perfect heart. I will set no
wicked thing before mine eyes: I hate
the work of them that turn aside; it
shall not cleave to me.” Let us do our
utmost to guard our families from the
evils that pervade our homes through
wretched stones.

(Mr. Van Overloop is the principal at
the Protestant Reformed Christian
School in South Holland, Illinois.)

MMany Perspectives readers might be
interested in the construction
progress of our new school building
for the Protestant Reformed Christian
School and Heritage Christian High
School being built in St. John,
Indiana.

We broke ground the week of
September 18, 2006. Since then, the
work has progressing according to
schedule. Currently, the steel frame is
in place, the block exterior for both
the high school and the grade school
wings is up, the cement floors
poured, much electrical work has
been done, and the classrooms are
beginning to take shape as interior
walls are being laid.

PRCS / HCHS Building Update By Bob
Vermeer

On January 22, 2007, the Protes-
tant Reformed Christian School
Association voted to accept an offer
to purchase our existing grade
school.

By the time this issue of Perspec-
tives comes out, the building should
be completely enclosed, including
the central gym and office areas, and
interior work will continue. We are
well on the way to having it com-
pleted by August, 2007, the Lord
willing.

We are thankful for the many
volunteers who have already helped
in the work, including the two school
boards and their many committees:
building, finance, promotion,
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decorating, technology, transporta-
tion, etc.

We continue to see God’s blessing
upon our efforts to instruct his
covenant seed and to provide for a
physical plant to do so. More

The view of the school from Calumet Avenue. Looking from the east, the high school wing is on the left, the elemetary
school wing is on the right, with the gym and office areas between them.

pictures of the building progress can
be seen at www.heritagechs.org.

(Mr. Vermeer is a teacher at Heritage
Christian High School in South
Holland, Illinois.)

S
Book Reviews By Lois

Kregel

Star Eye: A Story of the Revolution-
ary War Period by William Schmidt,
reprint; Grand Rapids, Mich.: Wm. B.
Eerdmans Publishing Co., 1960.

Star Eye is an old favorite of many
of you, and you may be surprised to
know that it is still available. If you
go to www.abebooks.com, you will
find it priced from $20 to $50, plus
shipping. A number of years ago, a
friend of mine found three copies for
me at the Salvation Army store, and I
gave them to my children; the one I

am using now is borrowed. It must be
a reprint, because nowhere does it say
that it is abridged, although there is
an abridged version by Hester
Monsma. Nonetheless, the book was
written long before 1960, because I
read it in the thirties.

It is the story of German settlers in
Pennsylvania, Henry and Anna Diehl,
whose little boy, Willie, was kid-
napped by Indians through the
connivance of a traitor, Karl
Schleicher. He had wanted to marry
Anna, but was rejected by her. Karl
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sold firewater to the Indians and was
well known to them, and one of them,
Owl Eye, wanted a son to replace the
one he had lost in the white men’s
war. They made a deal, and Karl, by
persuading Willie to go fishing on
Sunday, contrary to his parents’
teaching, managed to tip him into the
water, where he was “rescued” by
Owl Eye and his squaw, Suwami. He
was taken far down the Mohawk
River, and grew up as an Indian, but
because of his startling blue eyes, he
could always be recognized as being
white. He was named “Star
Eye.” Henry and Anna presumed him
to be dead, although they never found
his body.

Star Eye grew to love old Suwami,
and taught her about his Savior.

Woven through the story are the
wars with the Indians and the
Revolutionary War; an important
character is Willie’s Uncle Traugott, a
skillful woodsman and fighter with a
sharpshooting rifle. In one of these
conflicts, Willie’s mother Anna and
his sister Katie were captured by the
same tribe as the one that had taken
Willie, now Star Eye. Star Eye had
always remembered the songs and
verses he had learned as a child,
although he was only six when
captured; now he heard those same
words from the lips of the new
captives, and eventually it led to
recognition.

When an opportunity came, Star
Eye helped his mother and sister
escape, but they were pursued by the
Indians. Uncle Traugott and Henry
appeared in the nick of time and

rescued them.  Karl Schleicher, the
traitor, was executed by the American
soldiers, but not before he repented
and made his peace with God.

Although the book often seems
implausible, many children and
young people have read it to their
profit over the years. The early
German settlers were devout
Lutherans, and spoke freely of their
faith.  In today’s world a story like
this would doubtlessly be considered
politically incorrect because of its
general attitude towards the Indians,
but in its own setting it is true to life.

This is a book any young person
would enjoy. Many teachers have
read it to both my siblings and me as
we were growing up, and later to our
children.

I know of no other books by this
author.

The Innocent Man: Murder and
Injustice in a Small Town by John
Grisham. Doubleday, 2006, 368 pp.,
hardcover.

In a radical departure from his
usual legal thriller, John Grisham has
written a true story of justice gone
terribly wrong in the little town of
Ada, Oklahoma.

Ron Williamson and Dennis Fritz
had become friends out of a mutual
need and because they both enjoyed
guitar playing and drinking beer. In
so doing they became somewhat
known around town, and particularly
to the police. Thus when a young
woman who lived near Ron was
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found raped and murdered, Ron was
immediately suspect, although there
was not a shred of evidence to
support that suspicion. Because
Dennis was his friend, he, too, came
under a cloud. The guilty one,
although the last person seen with the
woman, was not even interviewed.

Ron and Dennis were brought to
trial and both were found guilty.
Dennis was sentenced to life in
prison; Ron was sentenced to death
row.

Eleven years passed while Ron,
who was diagnosed as bipolar and
schizophrenic, (something that
probably could have been diagnosed
in his adolescent years) was untreated
and often physically and mentally
abused. His condition worsened.
When finally an execution date was
set, he was appointed a lawyer to see
that he got a last minute hearing, a
matter of procedure. That lawyer
realized that gross injustice had been
done, and persuaded the presiding
judge, Judge Seay, to grant him a new
trial.

At the same time Dennis, who had
access to the prison library, came
across the name of Barry Scheck, of
the Innocence Project, and was able
to persuade him to take his case. Thus
both the men were brought to trial
together a second time, only now
DNA testing was available, and both
were proven innocent beyond the
shadow of a doubt and set free. No
compensation was forthcoming for
those eleven years, however, so they
sued for it and won.

Even after all this, the prosecutor

refused to believe their innocence.
The townspeople in general, includ-
ing ones from the church his sisters
attended, continued to say Ron and
Dennis killed the woman.

Dennis spent the last years of his
life with his daughter, with whom he
had kept contact. Ron’s health
continued to decline, and he died of
cirrhosis of the liver. His was a
wasted and tragic life.

Grisham came across an obituary in
the New York Times about a man
who had been on death row for
eleven years. That sparked his
curiosity, and he traveled to the little
town of Ada to learn more, and so
this became his first non-fiction
work.

Questions may arise. If the Bible
teaches capital punishment (“Whoso
sheddeth man’s blood, by man shall
his blood be shed”—Genesis 9:6),
may a person be executed without
absolute proof of guilt?  That is
probably attainable today with the
advent of DNA testing, but what
about in the past? I assume that DNA
testing can always prove guilt or
innocence. May blood be shed by the
magistrate without incontrovertible
proof? May a person who is not
mentally competent be tried?

This story is thought-provoking
and could be the springboard for
discussion.

(Mrs. Kregel is a regular contributor
of book reviews for Perspectives in
Covenant Education. If you have a
title you wish to be reviewed, please
contact us at tom.bergman@prti.org.)



Non-Profit Org.
U.S. POSTAGE

PAID
Jenison, MI
PERMIT 71

Protestant Reformed Teachers Institute
1401 Ferndale Avenue SW
Grand Rapids, MI 49534
FFFFForworworworworwarararararding Serding Serding Serding Serding Service Rvice Rvice Rvice Rvice Requestedequestedequestedequestedequested


